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CHAPTER ONE 
Introduction 
During the Second World War, there appeared on the front page of the 
New York Times an article entitled "Ignorance of U. s. History Shown by 
1/ 
College Freshmen. 11- The article revealed that the newspaper had submitted 
a test on United States History to 7000 freshmen students in thirty-six 
institutions of higher learning in the country. The test results were 
considered to be very poor, showing that the students not only lacked 
knowledge but were even m.i sinformed. For example, some did not know that 
Lincoln was President of the United States during the Civil War, and others 
thought that Andrew Jackson was the famous Stonewall Jackson. The test 
questions, answers, and test results were printed in the paper. There was 
considerable reaction from the public. United States Senator Joseph F. 
Guffey was "considering introduction of a resolution calling for an inquiry 
into means by which the Federal government can promote better instruction 
2/ 
of history in the schools."- College professors were quoted as being 
3/ 
either shocked, alarmed, or amazed at such an outrageous situation.-
Letters to the editor of the newspaper usually claimed that there was not 
enough history taught, that there was too much emphasis on trends, or that 
1/ Benjamin Fine, "Ignorance of U. S. History Shown by College Freshmen," 
New~ Times, April 4, 1943, 1: 2. 
2/ "Senators Deplore Student Ignorance of Nation 1 s History," 
Nevr ~Times, April 5, 1943, 1. 
3/ "Educators are Amazed and Alarmed by Freshmen 1 s Ignorance of 
u. S. History," ~ Y6rk Times, April 5, 1943, 13. 
-1-
the study of history should be required. However, a letter from a student 
at City College of New York disclosed that Portland, Oregon,was located 
on the Willamette River not on the Columbia River as had been stated in 
the test answers. The editor replied that both answers were correct but 
that "the question referred to the principal body of water, which is the 
1/ 
Columbia, the Willamette being a tributary."- The editor of Social 
Education, in his criticism of the test,commented that the editor's reply 
was similar to saying that Cincinnati was on the Mississippi River since 
2/ 
the Ohio River was a tributary of the Mississippi.- The Dean of the 
College of Arts and Sciences, University of Kentucky, criticized the test 
as being 
"wholly factual in its content ••••• it jumbles 
into one mass facts that are important and 
facts that few will remember and few will 
care to remember. • •••• The test is not a 
valid one. It is not worth the time that it 
took to prepare and give it ••••• /ft is?ama-
teurish and the conclusions unsound.~~- J/ 
Meanwhile, constructive action had been taken when the Mississippi 
Valley Historical Association, on April 23, 1943, had passed unanimously 
the following resolution: 
1/ "Comment on the American History Test," ~~Times, 
April 1, 1943, 24: 6. 
2/ Erling M. Hunt, "The New York Times' Test' on American History," 
Social Education, VII, May 19~p. 195. 
3/ Paul P. Boyd, "The Times' Test and Our Public Schools," 
School ~ Society, LVII, May 29, 1943, pp. 620-623. 
2 
"Resolved that the incoming president of the Mississippi 
Vally Historical Association be empowered and instructed to 
appoint a committee to be designated as the Committee on the 
Teaching of American History in the Schools and Colleges; 
That this Committee be instructed and authorized to study 
the current controversy concerning the teaching of American 
History and prepare a report consisting of a description and 
analysis of the situation, a statement of principles, and such 
specific recommendations as seem warranted; 
That this report be made not later than October 1, 1943, 
and that is be given as wide publicity as possible." ,!/ 
An identic committee was formed by the American Historical Association 
the Mississippi Valley Historical Association, and the National Council 
for the Social Studies, with Edgar Bruce Wesley of the University of 
Minnesota as Director. With the help of funds provided by the Rockefeller 
Foundation, the Committee worked from June to October and its report was 
published by the Macmillan Company in January, 1944. 
In respect to history courses available in schools and colleges the 
Report of ~ Committee ~ American History ~ Schools and Colleges stated 
four conclusions: "(1) The number of courses in American history in the 
schools and colleges is sufficient •••••• (2) Enrollment in American history 
courses in elementary and junior high school approaches 100% of the student~ 
in attendance. (3) Enrollment in American history courses in senior high 
school is so high that the Committee sees no need to urge any change in 
programs at this level. (4) The percentage of college students who study 
3_1 
American history is small. 11 
'f/ American History in Schools ~ Colleges, The Macmillan Company, 
New York, 1944, pp. v-vi. 
3_/ Ibid., p. 43. 
The most enlightening part of the report deals with the Committee's 
investigation into the content of American history courses. liThe blunt 
truth of the situation is that courses in American history are often out-
1/ 
right duplications of one another."- Such overlapping tends to destroy 
the interest of the pupils, produce boredom, and waste pupils' time with 
events, dates, names, and trends with which they are already familiar. 
The Committee proposed to eliminate the needless duplication by differ-
entiating "history for the various levels of instruction on the basis of 
2/ 
(1) content, (2) chronology, and (3) study skills. 11- For the middle 
grades, it suggested the theme 11How People Live," with stress on the period 
1492 to 1789. The junior high school would stress 11The Building of the 
Nation," emphasizing 1776 to 1876, and the senior high sc)lool would deal 
mainly with the topic, 11A Democratic Nation in a World Setting,'' stressing 
the period since 1865. "American Civilization" would be the theme for 
the colleges. Thought and study skills were recommended for each level. 
In order to help provide for a blending of the knowledge of facts with 
that of social, economic, and political trends, the Committee recommended 
for study a minimum number of persons, events, and ·topics for each level 
3/ 
of instruction below college.-
It seems, then, that one cause of the ignorance displayed by fresh-
men in the Times' test was the poor organization and lack of correlation 
of courses on American history. In many cases pupils were learning no 
!/ American History~ Schools ~ Colleges, p. 68 
y ~-, p. 70. 
'}./ ~·, PP• 74-81 
4 
more in high school and college than they did in elementary and junior 
high school. The Committee suggested a minimum content for each level of 
instruction suitable to the maturity of the pupils. Are the Committee's 
recommendations gaining a foothold? Are there any effects that can be 
seen as yet? 
As textbooks form an important part of courses in American history, 
this study will be concerned with the effects of the Committee's recom-
mendations for minimum content of American history in secondary school 
textbooks. 
In selecting its minimum content for each level the 
Committee took into account the principles of pupil growth 
and psychological develop~ent. It makes no claim that its 
recommended content constitutes the only means t hrough which 
to acquire a knowledge and an understanding of American 
history. It does urge its program, however, because its 
widespread adoption would certainly lessen the prevailing 
duplication in history courses. A core of content, valid 
throughout the nation, would facilitate the school work of 
the thousands of children who move from one community to 
another; it would promote unity and solidarity; it would 
assure a national fund of common information, thus facil-
itating communication and understanding; it would promote 
the acceptance of common traditions and ideals. !/ 
••••• lfh~ plan of the Committee is to suggest the irre-
ducible content and principal emphasis for each level at 
which American history is taught. This minimum content 
is designed to be national in scope and application. It 
is recommended as the core of content for all schools in 
the United States. It is designed to consist of the en-
during elements of American history. ~/ 
1/ American History!!! Schools ~ Colleges, p. 83. 
~~ Ibid., p. 74. 
At the junior high school level, the theme of the American history 
1/ 
course suggested by the Committee is:--11The Building of the Nation."-
2/ 
To aid its development, the follovdng topics were recommended.-
I. The American Revolution. 
II. The Rise of Industrial Northeast, 
Plantation South and Free-Farm West. 
III. Territorial Development, the Struggle 
over New States, and the Civil War. 
IV. The Development of Waterways, High-
ways, Railways, and Airways, and of 
Domestic and International Trade. 
V. Recreation, Sport, and Social Life. 
VI. The Rise and Influence of Major 
Communication Industries. 
To help round out the topics listed above, the following persons are 
3/ 
to be studied in the junior high school:-
Samuel Adams 
John Jacob Astor 
Clara Barton 
Alexander Graham Bell 
Jefferson Davis 
Thomas A. Edison 
Cyrus W. Field 
Henry Ford 
Robert Fulton 
Charles Goodyear 
Ulysses S. Grant 
Nathan Hale 
Alexander Hamilton 
Patrick Henry 
James J. Hill 
Elias Howe 
Andrew Jackson 
Thomas Jefferson 
John Paul Jones 
Robert E. Lee 
Abraham Lincoln 
Henry w. Longfellow 
Cyrus McCormick 
Samuel F. B. Morse 
Thomas Paine 
Samuel Slater 
George Washington 
Eli Whitney 
Orville Wright 
Wilbur Wright 
!,/ American History in Schools ~ Colleges, p. 70 
~~ Ibid., p. 77 
J/ Ibid., p. 78 
6 
The minimum number of events and dates sui table to the theme are: 
Beginning of the Revolutionary War, 1775 
Declaration of Independence, 1776 
Surrender of Cornwallis, 1781 
The Drafting of the Constitution, 1787 
Inauguration of Washington, 1789 
Invention of Cotton Gin, 1793 
Fulton's Steamboat, 1807 
War with England, 1812 
Missouri Compromise, 1820 
Civil war, 1861-1865 
Invention of Telegraph, 1844 
Transcontinental Railroad, 1869 
"A Democratic Nation in a World Setting" is the theme to be developed 
2/ 
at the senior high school level with emphasis on the following topics:-
I. The Development of the American Political 
System. 
II. The Growth of Democracy. 
III. The Growth of the American People. 
IV. The Second Industrial Revolution. 
V. The International Influence and Respon-
sibilities of the United States. 
VI. American Ideas and I deals. 
!/ American History in Schools and Colleges, p. 77 
'f._/ Ibid., P• 79 
1/ 
In the senior high school, the following persons should be stressed:-
John Quincy Adams 
Jane Addams 
Susan B. Anthony 
Simon Bolivar 
William Jennings Bryan 
John C. Calhoun 
Andrew Carnegie 
Henry Clay 
Samuel Clemens 
Grover Cleveland 
Eugene V. Debs 
Dorothea Dix 
Stephen A. Douglas 
Ralph Waldo Emerson 
Stephen Collins Foster 
Samuel Gompers 
Horace Greeley 
Winslow Homer 
Herbert Hoover 
Andrew Jackson 
Joseph Jefferson 
Thomas Jefferson 
Andrew Johnson 
Robert La Follette, Sr. 
James Madison 
Horace Mann 
John Marshall 
William McKinley 
James Monroe 
Francis Parlonan 
John D. Rockefeller, Sr. 
Franklin Delano Roosevelt 
Theodore Roosevelt 
Jose de San Martin 
Carl Schurz 
Louis Sullivan 
William H. Taft 
Booker T. Washington 
Daniel Webster 
Walt Whitman 
John Greenleaf Whittier 
Frances E. Willard 
Woodrow Wilson 
Frank Lloyd Wright 
The following events help to complete the core of the senior high 
2/ 
school American history course.-
House of Burgesses, 1619 
Toleration Act, 1649 
Stamp Act, 1765 
Rush-Bagot Convention with Canada, 1817 
Monroe Doctrine, 1823 
Dred Scott Decision, 1857 
Interstate Commerce Commission, 1887 
Spanish-American War, 1898 
First World War, 1914-1918 
Nineteenth Amendment, 1920 
New Deal, 1933 
Second World War, 1939 
\Vhat effect has the report had on the content of American history 
textbooks used in secondary schools? In attempting to answer the question, 
five textbooks published prior to the report and five published since the 
!,/ American History in Schools and Colleges, p. 80 
~~ Ibid., p. 80 
8 
report at both the junior and senior high school levels--- a total of 
twenty textbooks, -- were analyzed. The copyright dates ranged from 
1939 to 1948. 
1/ 
In compiling information for ''Representative Persons"- and "Repre-
sentati ve Dates" the index of each book was consulted, then the text was 
skimmed for mention of the persons and events not found in the index. 
2/ 
In some cases, mention was made in an illustration.- No attempt was 
made to ascertain the amount of space alloted to each individual or event. 
Tables have been constructed to show which persons and events were con-
3/ 
tained in the textbooks that were studied.-
Material for Chapters Four and Five, dealing with the topics recom-
mended by the Committee, was gathered by using the index and table of 
contents in addition to analyzing the pages of the books to find the number I 
of pages devoted to each topic in general. Auxiliary matter at the end 
of chapters was not included. Tables have been prepared showing the per-
cent of pages of each book given to the discussion of the separate topics 
4/ 
at both levels.-
Several textbooks having early and 1a te editions available were used 
in an attempt to see what effect might be evident. Also, new books were 
studied, since some of the revised editions were simply the old edition 
plus a new chapter bringing the book up-to-date. 
Y Chapters Two and Three of this paper. 
2/ William A. Hamm, From Colony to World Power, 
D. C. Heath and Company, Boston, 1947, p. 423. 
J/ Tables II , III, IV, V, VI and VII. 
~~ Tables IX, X, XI , llii, XIV and XV. 
9 
The following chapters present the results of the stuqy comparing the 
textbooks published before the publication of the Committee's report with 
those published since the report, up to the year 1948. 
It may be possible that significant results in a study of this type 
can not yet be ascertained because of such factors as paper shortages, 
lack of sufficient competition among authors requiring considerable change 
in textbooks, and the additional fact that such changes in organization 
would require time. Perhaps, insufficient time has elapsed since the 
publication of the report of the Committee on American History in Schools 
and Colleges, but only by studying the situation can that be determined. 
CHAPTER TWO 
Representative Persons 
In planning the irreducible content recommended for all schools in 
the United States, the Committee proposed that certain persons be studied 
at each level. The lists for the secondary schools may be seen in Table I. 
A glance at the table shows that some names are included in more than one 
list. The names are repeated possibly for two reasons: one, re-call rathe~: 
than re-stuqy; two, the persons call for different levels of treatment be-
l/ 
cause they functioned in different spheres.- Planned repetition rather 
than aimless duplication is the keystone. 
A master's thesis on the emphasis given to persons in American history 
textbooks revealed that in four senior high school textbooks, 1294 names 
were mentioned, of which only 188 were in all four books. Of sixty women 
named, only six were in all four books, and one out of nine Negroes was 
2/ 
in all books.-
A recent study of junior high school American history textbooks 
showed that the combined total of the number of persons mentioned in five 
textbooks was l,ll8. Of that number, 677 were located in one book only, 
but not necessarily in the same book, and there were 93 persons who were 
3/ 
included in all five of the books.- A comparison of the list of names 
!/ Amerlcan History in Schools ~ Colleges, p. 73. 
2/ Gene H. Sloan, "The 1Who 1 in American History," Social Education, 
V, December, 1941, pp. 584-585. 
3/ Ralph A. Yagjian, "An analysis of people in junior high school 
11 
American histocy textbooks," an U!lE'Ilblished · ce paper, Boston 
. . . ~J:-1-+-=~~-==========#==== 
TABLE I 
Persons Recommended by the Committee on American History 
in Schools and Colleges for Study in Secondary Schools. !/ 
JUNIOR HIGH SCHOOL 
Samuel Adams 
John Jacob Astor 
Clara Barton 
Alexander Graham Bell 
Jefferson Davis 
Thomas A. Edison 
Cyrus W. Field 
Henry Ford 
Robert Fulton 
Charles Goodyear 
Ulysses s. Grant 
Nathan Hale 
Alexander Hamilton 
Patrick Henry 
James J. Hill 
Elias Howe 
Andrew Jackson 
Thomas Jefferson 
John Paul Jones 
Robert E. Lee 
Abraham Lincoln 
Henry W. Longfellow 
Cyrus McCormick 
Samuel F. B. Morse 
Thomas Paine 
Samuel Slater 
George Washington 
Eli Whitney 
Orville Wright 
Wilbur Wright 
SENIOR HIGH SCHOOL 
John Quincy Adams 
Jane Addams 
Susan B. Anthony 
Simon Boll var 
William Jennings Bryan 
John C. Calhoun 
Andrew Carnegie 
Henry Clay 
Samuel Clemens 
Grover Cleveland 
Eugene V. Debs 
Dorothea Dix 
Stephen A. Douglas 
Ralph Waldo Emerson 
Stephen Collins Foster 
Samuel Gompers 
Horace Greeley 
Winslow Homer 
Herbert Hoover 
Andrew Jackson 
Joseph Jefferson 
Thomas Jefferson 
Andrew Johnson 
Robert La Follette, Sr. 
James Madison 
Horace Mann 
John Marshall 
William McKinley 
James Monroe 
Francis P arlanan 
John D. Rockefeller, Sr. 
Franklin Delano Roosevelt 
Theodore Roosevelt 
Jose de San Martin 
Carl Schurz 
Louis Sullivan 
William H. Taft 
Booker T. Washington 
Daniel Webster 
Walt Whitman 
John Greenleaf Whittier 
Frances E. Willard 
Woodrow Wilson 
Frank Lloyd Wright 
!f American History!!; Schools ~ Colleges, p. 78, 80. 
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of 93 persons .found in all five books with the list of thirty people 
recommended by the Committee on American History reveals that twenty-two 
1/ 
of the thirty were in all five books.- An additional comparison based 
on "thirty persons mentioned most frequently" in the study shows that only 
2/ 
ten were also on the list recommended by the Committee.-
The figures presented above indicate that the Committee performed a 
vital service in establishing a minimum number of persons basic to American 
history at each level of instruction. There is nothing to prevent the ad-
dition of other names in accordance with the needs of different localities. 
A survey of the thirty names in the junior high list (Table I) reveals 
that inventors, statesmen, and military leaders are in the majority. Clara 
Barton is the sole woman accorded a place on the list. Table II shows the 
results of the study of persons in the junior high textbooks . published 
prior to the report. Every book that was studied mentioned sixteen out of 
the thirty persons listed. Of the sixteen, nine were political figures 
(some of whom were also mill tary), two were mill tary, and the remainder 
consisted of inventors and a poet. The Committee had named more inventors 
than any other classification yet the textbooks relegated inventors to 
second place. An interesting sidelight was the omission of Wilbur Wright 
3/ 
from a textbook that spoke of Orville Wright.-
A significant change is noticeable when the later textbooks, publiShed 
since the Report, are studied. There twenty-five of the thirty recommended 
persons were named in all of the books; and increase of nine. Actually 
!/ Ralph A. Yagjian, op. ~·, Table I, pp. 14-62. 
~~ Ibid. , Table VIII, p. 77. 
3/ Ruth West and Willis Mason West, The Story of Our Country, 
Allyn and Bacon, Boston, 1942, p. 541-.- --
13 
---------
I there were ten additional names mentioned in all the books, since Long-
11 fellow was not mentioned by one of the books of the later group. Of ad-
ditional significance is the fact that twelve persons experienced a gain 
in the number of books in which they were mentioned. 
Table III reveals that before the report was published, an average 
of 81.9 percent of the recommended persons were mentioned in the junior 
high school books studied and after 1944 the average had jumped to 92.6 
1/ 
percent. Only one book contained references to all the persons listed.-
In the 1946 edition, John Jacob Astor, Charles Goodyear, and Nathan Hale, 11 
who were omitted in the earlier editions, were included by the insertion 1 
of a few words in the appropriate places. Nathan Hale was treated in the 
following manner: "It was at this time that Nathan Hale volunteered to 
enter the English lines in search of information needed by Washington. 
forth in American History for Schools and Colleges, the report published 
by a committee representing the American Historical Association, the 
Mississippi Valley Historical Association and the National Council for 
l
the Social Studies. Upon this report, the study of American History 
3/ 
will be based for years to come. 11-
1/ Gertrude Southworth and John Southworth, American History, 
Iroquois Publishing Company, Syracuse, 1946. 
~I Ibid. p. 62. 
2/ Ibid. p. VI. 
---
---
TABLE II 
Percentage of Books that Mentioned the 
Persons Recommended for Junior High Schools 
Samuel Adams 
John Jacob Astor 
Clara Barton 
Alexander Graham Bell 
Jefferson Davis 
Thomas A. Edison 
Cyrus W. Field 
Henry Ford 
Robert Fulton 
Charles Goodyear 
Ulysses S. Grant 
Nathan Hale 
Alexander Hamilton 
Patrick Henry 
James J. Hill 
Elias Howe 
Andrew Jackson 
Thomas Jefferson 
John Paul Jones 
Robert E. Lee 
Abraham Lincoln 
Henry W. Longfellow 
Cyrus M1cConnick 
Samuel F. B. Morse 
Thomas Paine 
Samuel Slater 
George Washington 
Eli Whitney 
Orville Wright 
Wilbur Wright 
Before 
100% 
80% 
40% 
80% 
100% 
80% 
20% 
60% 
80% 
20% 
100% 
60% 
100% 
100% 
40% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
80% 
80% 
100% 
100% 
80% 
60% 
After 
100% 
100% 
4o% 
100% 
100% 
100% 
80% 
100% 
100% 
80% 
100% 
60% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
80% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
100% 
1 
TABLE III 
Percentage of Recommended Persons Found 
in Junior High School Textbooks. 
Textbooks Textbooks 
published published 
before 1944 after 1944 
A. 93.3% F. 93.3% 
B. 66.6% G. 90.0% 
c. 76.6% H. 93.3% 
D. 90.0% I. 96.6% 
E. 83.3% J. 100.0% 
Average 81.9% Average 92.6% 
J.6 
An analysis of the group of persons recommended for study at the 
senior high school level (Table I) reveals that forty-five percent are 
in politics, twenty-seven percent in fine arts and education, fourteen 
percent in political and social reform, and the remainder represent busi-
ness, labor, jurisprudence, and Latin America. Four women are included. 
A slight majority (.54 percent) of the persons listed can be found in 
all of the books studied, and most of them are political figures. In 
Table IV fifty-seven percent of the persons are in books published before 
the report, and sixty-six percent are in books published since the report. 
However, it is in the non-political persons that the greatest change 
is evident. In the combined field of fine arts, literature, and education 
there was an increase of forty-six percent, in politics, an increase of 
thirty-six percent, and in Latin America, an increase of eighteen percent 
in the people mentioned in the textbooks published since the Committee's 
report. Persons in the non-political spheres are beginning to receive 
more attention as can be seen by the figures just presented. A further 
indication is in the new editions of books that were published before the 
report. One book has added accounts of Simon Bolivar, San Martin, and 
1/ 
Frank Lloyd Wright,- another has added Winslow Homer, Louis Sullivan, 
2/ 
and Frank Lloyd Wright.-
The senior high textbooks in general seem to follow the recommendation 
of the Committee insofar as classification of persons is concerned. An 
earlier analysis of the report showed that politicians dominated the list, 
1/ Harold Underwood Faulkner and Kepner Tyler, America, Its History~ 
People, Harper and Brothers, New York, 1942. 
'!:_/ William A. Hamm, Op ... cit., D. C. Heath, Boston, 1947. 
1 
TABLE IV 
Percentage of Books that Mentioned the 
Persons Recommended for Senior High Schools 
John Quincy Adams 
Jane Addams 
Susan B. Anthony 
Simon Bolivar 
William Jennings Bryan 
John C. Calhoun 
Andrew Carnegie 
Henry Clay 
Samuel Clemens 
Grover Cleveland 
Eugene V. Debs 
Dorothea Dix 
Stephen A. Douglas 
Ralph W. Emerson 
Stephen C. Foster 
Samuel Gompers 
Horace Greeley 
Winslow Homer 
Herbert Hoover 
Andrew Jackson 
Joseph Jefferson 
Thomas Jefferson 
Andrew Johnson 
Robert La Follette, Sr. 
James Madison 
Horace Mann 
John Marshall 
William McKinley 
James Monroe 
Francis Parkman 
John D. Rockefeller, Sr. 
Franklin D. Roosevelt 
Theodore Roosevelt 
Jose de San Martin 
Carl Schurz 
Louis Sullivan 
William Howard Taft 
Booker T. Washington 
Daniel Webster 
Walt Wbi tman 
John Greenleaf Whittier 
Frances E. Willard 
Woodrow Wilson 
Frank Lloyd Wright 
Before 
100% 
80% 
80% 
40% 
100% 
100% 
100% 
100% 
100% 
100% 
80% 
60% 
100% 
100% 
20% 
100% 
8o% 
20% 
100% 
100% 
20% 
100% 
100% 
80% 
100% 
60% 
100% 
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100% 
6o% 
100% 
40% 
100% 
40% 
100% 
60% 
100% 
40% 
100% 
40% 
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followed by persons in the fields of fine arts, literature, education, 
and reform. The same order of predominance is given to these classifi-
cations by the authors of textbooks published both before and after the 
date of the report. I 
Unlike the junior high textbooks, no senior high school textbook, :1 
that was studied, referred to aJ.l the persons recommended. The average 
percentage of recommended persons in books published before 1944 is 
11.2 percent which increased to 8).1 percent after 1944. Comparing 
!
Tables III and V it is interesting to note that the junior high school 
textbooks show~ed an increase of 10.7 percent whereas the senior high 
school textbooks experienced an increase of only 5.9 percent. Not only 
was the increase greater in the junior high school textbooks but the 
averages both before and after 1944 were higher than the corresponding 
ones for senior high school textbooks. 
Table V shows that book "P", two of whose authors were members of 
the Committee on American History in Schools and Colleges, mentioned 
only 81.8 percent of tre persons recommended. This is surprising in 
view of the claim of the authors in the preface of the book that "except 
for the skills, the report's recommendations are included in the body 
1/ 
o!" their book.-
1/ Dwight L. Dumond, Edward E. Dale, and Edgar B. Wesley, 
Histor,y of United States, D. C. Heath and Company, Boston, 1948, 
p. VIII.-
IJ 
I 
I 
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TABLE V 
Percentage of Recommended Persons Found 
in Senior High School Textbooks. 
Textbooks Textbooks 
published published 
before 1944 after 1944 
K. 86.3% P. 81.8% 
L. 77.2% Q. 72~ 7% 
M. 70.4% R. 84.1% 
N. 72.7% s. 84.1% 
o. 79.5% T. 93.1% 
Average 77.2% Average 83.1% 
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CHAPTER THREE 
Representative Dates 
At the junior high school level, the Committee recommends a dozen 
basic events and dates for the minimum content of a history course. 
The events confonn to the theme, 11The Building of the Nation," as can be 
seen by consulting Table VI. Each event listed there played a vital 
part in the growth of our country. However, it must be emphasized again 
that the Committee does not consider the list to be irrevocably complete. 
The events compose the backbone of the skeleton of American history at 
the junior high school level. There is unanimous agreement among the 
textbooks, those published before and those after the report, with the 
recommendations of the Committee for the minimum events and dates to be 
studied in the junior high school. 
Table VII shows that it is in the senior high textbooks that un-
animity is lost. All the textbooks published prior to the report deal 
with the events selected by the Committee except for House of Burgesses, 
1619, Rush-Bagot Convention, 1817, and the Second World War, 1939. The 
handling of the Rush-Bagot Convention is an example of different authors• 
manners of expressing themselves. Some refer to it in substance but 
not in name; for example: 11An agreement with England by which each coun-
1/ 
try pledged itself not to keep vessels of war on the Great Lakes."-
1/ David SaVille Muzzey, A History of Our Country, Ginn and Company, 
Boston, 1946, p. 263. - - -
-- - ~==-----:--=--:-----:-----:-:,.---_..,=-=--=---==--=-=-= 
TABLE VI 
Percentage or Junior High Textbooks 
that Mentioned the Dates Recommended by the Committee !/ 
Name of Event Before After 
Beginning of the Revolutionary War, 1175 •• 100% 100% 
Declaration of Independence, 1776 ••••••••• 100% 100% 
Surrender of Cornwallis, 1781 ••••••••••••• 100% 100% 
The Drafting of the Constitution, 1787 •••• 100% 100% 
Inauguration of Washington, 1789 •••••••••• 100% 100% 
Invention of Cotton Gin, 1793 ••••••••••••• 100% 100% 
Fulton's Steamboat, 1807 •••••••••••••••••• 100% 100% 
War with England, 1812 •••••••••••••••••••• 100% 100% 
Missouri Compromise, 1820 ••••••••••••••••• 100% 100% 
Civil War, 1861-1865 •••••••••••••••••••••• 100% 100% 
Invention of Telegraph, 1844 •••••••••••••• 100% 100% 
Transcontinental Railroad, 1869 ••••••••••• 100% 100% 
TABLE VII 
Percentage of Senior High Textbooks 
that Mentioned the Dates Recommended by the Committee £/ 
Name of Event Before After 
House of Burgesses, 1619 •••••••••••••••••• 80% 100% 
Toleration Act, 1649 •••••••••••••••••••••• 100% 100% 
Stamp Act, 1765 ••••••••••••••••••••••••••• 100% 100% 
Rush-Bagot Convention with Canada, 1817 ••• 80% 100% 
Monroe Doctrine, 1823 ••••••••••••••••••••• 100% 100% 
Dred Scott Decision, 1857 ••••••••••••••••• 100% 100% 
Interstate Commerce Commission, 1887 •••••• 100% 100% 
Spanish-American War, 1898 •••••••••••••••• 100% 100% 
First World War, 1914-1918 •••••••••••••••• 100% 100% 
Nineteenth Amendment, 1920 •••••••••••••••• 100% 100% 
NewDeal, 1933·····•••••••••••••••••••••••100% 100% 
Second World War, 1939 •••••••••••••••••••• 60% 100% 
a/ American History in Schools and Colleges, p. 11. b'f rota.;:p. 6o. - -
--
' 
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The textbooks published since the report are practically in agree-
ment but there is a Slight difference in terminology. For example, the 
Toleration Act, 1649 is not cited by name but the meaning of the author 
1/ 
is clear,- and the Rush-Bagot convention is mentioned much in the same 
manner as was indicated in the previous paragraph. 
The textbooks at secondary levels do seem to satisfy the recommen-
dations of the Committee in respect to dates and events to be emphasized. 
1/ Ralph Volney Harlow, Story of America, He~ Holt and Company 
New York, 1947, p. 24. 
., 
CHAPTER FOUR 
The Building of the Nation 
II 
The Committee on American history recommended that the theme of the 11 
junior high American history course be: "The Building of the Nation. 11 
In the development of the theme it recommended that there be heavy em-
phasis on the topics in Table VIII. The report did not state how much 
time was to _be given to each topic, but, as can be seen, the treatment 
suggested for each of the six topics is quite complete. In this chap-
ter we shall be concerned with the ~nswers to the following questions: 
Do American history textbooks contain the topics? Which are most 
heavily emphasized? What seems to be the weakness of the least em-
phasized topics? 
All the textbooks mentioned each of the topics to varying degrees, 
as can be seen in Table IX which shows the average percentage of the 
books devoted to each topic, arranged in two groups of those books pub-
lished before the report and those after the report was published, in 
II descending order. Those topics receiving most emphasis were: three, 
I Territorial Development, The Struggle over new States, and the Civil 
War; one, The American Revolution; and four, The Development of Water-
ways, Highways, Railways, and Airways, and of Domestic and International 
Trade. It will be noted that the sequence of topics emphasized is the 
same for the books published before as well as for those published after 
the report. The most obvious change is in topic three which received 
I• 
I 
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TABLE VIII 
Topics to Aid the Development of the Theme: 
"The Building of the Nation". y 
l. THE AMERICAN REVOLUTION: As the outgrowth of colonial 
development, with attention to outstanding military events, the 
government during the war, the Articles of Confederation, and 
the Constitution. 
2. THE RISE OF INDUSTRIAL NORTHEAST, PLANTATION SOUTH, 
AND FREE-FARM WEST: With attention to the geographic and 
economic factors which promoted sectionalism; sectionalism 
versus national interests. 
3. TERRITORIAL DEVELOPMENT, THE STRUGGLE OVER NEW 
STATES, AND THE CIVIL WAR: With attention to the use and 
influence of public lands, and to the strengthening of 
national unity. 
4. THE DEVELOPM»l'T OF WATERWAYS, HIGHWAYS, RAILWAYS, 
AND AIRWAYS, AND OF DOMESTIC AND INTERNATIONAL TRADE: With 
attention to pertinent inventions, trade routes, and the 
social effects of the cargoes carried. 
5. RECREATION, SPORT, AND SOCIAL LIFE: The rise of 
typical American games, and of resorts, and vacation trips, 
of social clubs and organizations, of theaters, music, 
movies, and other commercialized amusements. 
6. THE RISE AND INFLUENCE OF MAJOR COMMUNICATION 
INDUSTRIES: Postal service, press, telegraph, telephone, 
and radio; with attention to pertinent inventions, the 
industrial organization of these agencies and their cul-
tural power. 
2:,/ American History In Schools ~ Colleges, p. 77. 
·-====----
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less emphasis because of the treatment of the Civil War. One new book 
1/ 
devoted less space to the Civil War than did others.- It may be that 
in general there w.i.ll be less written on the Civil War in junior high 
textbooks. 
Consulting Table IX shows that Topics 2, 6, 5, receive least em-
phasis at the junior high school level. In respect to Topic 2, the 
basic idea--sectionalism, and its influence on the development of the 
country--is lacking in each of the textbooks studied. The relationships 
between Northeast, West, and South as sections are not displayed, nor 
1 brought to the attention of the readers of the textbooks. The word, 
"sectionalism," is neither in the index nor in the vocabulary of the 
textbooks. Emphasis is on the growth of manufacturing in New England, 
rather than on the "rise of the industrial Northeast." The "Plantation 
South" conjures to mind slaves, kindly and cruelly treated, master, 
overseers, parties, and cotton. "Free-Farm West" is a disconnected view 
of covered wagons, pioneers, a cabin in the wilderness, Northwest Ter-
ritory, and the Homestead Act. One of the books is commendable for its 
2/ 
emphasis on "Northeast" rather than "New England."- Two examples are 
quoted below, the second one of which is the only use of the words "New 
England" in an entire chapter describing the Industrial Revolution. 
While agriculture and the plantation system con-
tinued in the South, the Northeast was rapidly chang-
ing. Here the Industrial Revolution •••• got its start. J/ 
1/ Harold U. Faulkner, Tyler Kepner and Victor E. Pitkin, U.S.A., 
Harper and Brothers, New York, 1945. 
I 
11 !oia. 
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TABLE IX 
Average Percentage of Books 
Devoted to Each Topic Recommended by the Committee. 
Topics Before After 
3. Territorial Development, 18.7% 16.6% 
The Struggle over New 
States and The Civil War. 
1. The American Revolution 11.3% 11.7% 
4. The Development of Waterways, 8.5% 9.0% 
Highways, Railways, and Air-
ways, and of Domestic and 
International Trade. 
2. The Rise of Industrial 5.3% 5.9% 
Northeast, Plantation South, 
and Free-Fann West. 
6. The Rise and Influence of 2.8% 2.5% 
Major Communication 
Industries. 
5. Recreation, Sport and 1.1% 1.6% 
Social Life. 
Small factories sprang up like mushrooms, partic-
ularly along the little rivers of New England. !/ 
On the other hand, another junior high school history book uses 
11New England" twelve times in ~ pages, and on one page the words appear 
once in each of three successive sentences which are quoted below: 
The factory created a new kind of occupation and a 
new kind of worker in the New England community. Most 
of the workers in the early New England factories were 
women. To the cloth mills of New England towns came 
girls from surrounding farms. ~/ 
The over-emphasis is, of course, obvious and needless. Another 
example of a missed opportunity to introduce sectionalism is the idea 
that the West was not a section of people and their problems, but merely 
an inanimate thing, a bone of contention between the North and South, 
II as is shown in the follolrl.ng excerpt: 
"The South now began to fear the North would 
control the West and would exclude Southern settlers 
and their Negroes. The South also feared the North 
would control Congress and pass higher tariff imposts, 
as the North had at first feared the growth of the 
political power of the South through the Louisiana 
Purchase and the addition of Texas. 11 J./ 
In another book, the title of part of a chapter, 11The Manufacturing 
4/ 
North and Agricultural South"- indicates a not uncommon tendency to 
consider all the North to be industrial on the eve of the Civil War, 
!./ Fatll~er) Kepner and Pitkin, Op. ~·, p. 285. 
2/ Mabel B. Casner and Ralph H. Gabriel, The Story of American 
Democracy, Harcourt Brace and Company, NewYork, 1945'; p. 202. 
3/ George Earl Freeland and James Truslow Adams, America's Progress 
In Civilization, Charles Scribner's Sons, New York, 1942, p. 269. 
4/ Gertrude Hartman, Charles C. Ball and Allan Nevins, America.z 
Land of Freedom, D. C. Heath and Company, Boston, 1946, p. 365. 
- -- --=---= -= =--= 
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TABLE X 
Examples of Sectionalism as Seen in the Titles or Subtitles 
of Chapters and Units in Senior High School American History Textbooks. 
I. "Sectionalism Endangers National Unity" 
Harold Underwood Faulkner, and Tyler Kepner, America Its 
History and People, Harper and Brothers, New York, 1942; p. 218. 
II • "How the Sections of our Country Began to Contend 
for their Special Interests." 
David Saville Muzzey, A History of Our Country, Ginn and 
Company, Boston, 1942,-p. 2ll --
III. "Nationalism and Sectionalism" 
William A. Hamm, The American People, D. C. Heath, 
Boston, 1939. 
IV. "National Spirit slowly gave way to sectional interests." 
Ralph Volney Harlow, Story of America, Henry Holt and Company, 
New York, 1947. -- -
V. "Slavery and Sectionalism" 
William Henry Yarbrough, Clarence Vernon Bruner and 
Herbert French Hancox, A History of the United States for 
High Schools, Laidlaw Brothers, Chicago, 1943. 
VI. "Slavery Becomes an Issue in a Sectional Struggle" 
Charles A. and Mary R. Beard, The Making of American Civilizati 
Macmillan, New York, 1939. 
. o 
TABLE XI 
Percentage of Each Book (published before the report) 
Devoted to Each Topic Recommended for the Junior High Schools. 
Topics Books 
A B c D E 
1. The American Revolution 10% 18% 10% 11% 9% 
2. The Rise of Industrial 1.5% 3% 2% .5% 2% 
Northeast, Plantation South, 
and Free-Farm West. 
3. Territorial Development, 20% 20% 20% 16% 17% 
The Struggle over New 
States and the Civil War. 
4. The Development of Waterways, 9% 8% 6% 12% 8% 
Highways, Railways and Air-
ways, and of Domestic and 
International Trade. 
5. Recreation, Sport, 2% .3% 1% 1% 1% 
and Social Life. 
6. The Rise and Influence of 3% .9% .6% 2% 8% 
Major Communication 
Industries. 
II 
---------- Jl 
r 
TABLE XII 
Percentage of Each Book (published since the report) 
Devoted to Each Topic Suggested for Emphasis in Junior High Schools. 
Topics Books 
F G H I J 
l. The American Revolution 10% 10% 19% 11% 10% 
2. The Rise of Industrial 14% 6% 2% 2% 4% 
Northeast, Plantation South, 
and Free-Farm West. 
3. Territorial Development, 19% 10% 23% 17% 15% 
The Struggle over New 
states and the Civil War. II 
4. The Development of Waterways, 8% 4% 12% 10% 11% 11 
Highways, Railways, and Air-
II 
ways, and of Domestic and 
International Trade. 
5. Recreation, Sport, and 2% 2% 2% 1% 1% 
Social Life. 
6. The Rise and Influence of 3% 1% 4% 3% 2% 
Major Communication 
Industries. 
yet the same book in an earlier chapter on the West has a part titled 
1/ 
11Frontier Farmers. 11- However, nothing of sectionalism is evident. 
At least one of the books studied displayed an understanding of the 
three sections; "industrial Northeast, plantation South, and free-farm 
West," as the following quotations will demonstrate. 
11The Northeast was still a region of small farms, but more 
and more people now lived in cities and worked in factories. II 
11The Old NRrthwest was a land not only of small farms, but 
also of free labor. Instead of slavery, free men worked for 
wages ••••• The Old Northwest also had its growing towns •••• But 
much of the region was as yet a frontier and still being settled. 
It was mainly a region of small farms." 
"In brief, the North and South differed in their way of 
life. The Northeast was a section of small farms worked by 
free labor, but turning more and more to manufacturing and 
city life. The Old northwest was like the Northeast except 
that manufacturing and city life had not developed to the same 
extent. The South remained almost entirely agricultural. 
It had many small farms but also great plantations worked by 
Negro slaves, 11 ~/ 
Surely, the above quotation contains the three fold idea of the recom-
mendations of the Committee on American History, but nowhere is the in-
fluence of sectionalism made manifest. Why have authors of junior high 
school textbooks neglected sectionalism? It would be well nigh impossib 
1to pick up a senior high school American history textbook that does not 
devote a unit, a chapter, or a section to the subject of sectionalism. 
Some examples have been listed in Table X. 
Topic 6, 11The Rise and Influence of Major Communication Industries," 
is haraly treated (when compared to the other topics), and is very little 
in keeping with the purposes of the Committee. In most books it consists 
!/ !.Iart~a~; ·Ball -aad Nevins, Op. ~·, p. 273 
Faulkner, Kepner Pitkin, U.S.A., pp. 244-245. 
2 
of inventions, dates, and some statement as to how much communications 
have been improved since the days of smoke signals. The postal service 
is an example of one of the subjects receiving only slight treatment. 
The history of our postal service is usually poorly organized and found 
helter-skelter in the books as can be seen from the following excerpts. 
In the early days of the colonies there was no regu-
lar postal system. A few men, called postriders, made a 
business of carrying letters between the larger towns. 
They carried the mail in saddlebags slung over the horses' 
backs. They did not travel regularly, but made trips only 
when there was enough mail to pay the expenses of the trip. 
When a postrider reached a town he left the mail on 
a table at an inn, where it remained until it was called 
for. In remote settlements far from the routes of the post-
riders, a person about to start on a journey would carry 
letters as far as he went, then give them to another person 
who was going still farther. This person would pass them 
to still another traveler, and so, in the course of time, 
the letters would reach the people to whom they were direct-
ed. 
Roads over which the mail was carried were called post 
roads. The most important of these was the one which fol-
lowed the Atlantic coast from Maine ·to Georgia. 
Benjamin Franklin was one of the first men to see how 
necessary it was to have better mail service. In 1737 he was 
appointed postmaster of Philadelphia. He carried on the ser-
vice so well that in 1753 he was made deputy postmaster gen-
eral of all the colonies. He improved local post offices 
and organized postal routes. !/ 
The (backwoods) store was also the post office, for 
there were no regular post offices in the frontier settle-
ments. Letters were left on the chance that a traveler 
going in the right direction would take them as far as he 
was going. Another rider would pick them up from him and 
carry them on the next lap of their journey. ~/ 
!f Hartman, Ball ani Nevins, QE.:_ cit., p. 96. 
~~ Ibid, p. 267-268 --1~ 
As more and more people made their homes in California 
there was a great need for a better, speedier postal system 
between California and the East. 1/ (The book continues 
with three and a half pages devoted to the Pony Express.) 
Letters, packages, and the daily paper are delivered 
daily by automobile by R.F .D., the Rural Free Delivery mail 
service established in 1896. ~/ 
(Ai:rylanes) carry millions of pounds of express and 
mail. J/ 
Now, let us see how another book considers the postal service. 
There were delays in beginning the work (the Cumber-
land Road) so that it was 1818 before the mail coaches were 
running on the road all the way to Wheeling. .!±/ 
Delivering mail to those pioneers who pushed out to 
the Far West -vras no easy undertaking. But the government 
of the United States had from its beginning provided a 
postal service. As settlers pushed west, the mail carrier 
was not far behind. On horseback, in stagecoaches and 
wagons, on boats, and sometimes on the backs of men mail 
was carried to frontier post offices. It vms true that it 
might not arrive often, but the settler even in a remote 
region could usually hope to have mail delivered to his 
part of the country several times a year. 
The gold rush of •49 took so many people to Cal-
ifornia that there was created a great need for mail ser-
vice to the Pacific Coast. (The book devotes 1~ pages to 
mail service to California, including the pony Express.) 2./ 
Within the United States communication was made more 
rapid by building new telegraph lines and by improving the 
postal service. Deli very of mail by carriers was begun in 
the larger cities in 1863. In later years this service was 
!/ Hartman, Ball and Nevins, Op. Cit., pp. 348-352 
~~ Ibid, p. 455. 
2/ Ibid, p. 459 
4/ Edna McGuire and Thomas B. Portwood, The Rise of Our Free 
Nation, The Macmillan Company, New York, 194o,-p:' 31~ --
2/ Ibid,pp. 325-327. 
extended to towns. Postage was reduced to two cents an 
ounce for first-class mail. Special-delivery service was 
provided in 188.5. Postal cards were introduced as a means 
of sending messages very cheaply. ! / 
In 1918 the first air~ail route in the United States 
was established. It was between Washington, D.C., and 
New York City. The next year the first part of a route 
across the continent was put into operation. During the 
next two years this was extended, the first through flight 
from San Francisco to New York taking place in 1921. Little 
by little new routes were added, until many parts of the 
country had this fast mail service. 
In 192.5 Congress passed an act which provided that the 
air mail should be carried by private companies. Except 
for a time in 1934 when the army performed this task, the 
service has since been done by the air-transport lines 
which also carry passengers. The payment received by these 
companies from the government for carrying the mail has 
helped them to establish the commercial airways that cover 
much of the United States. ~/ 
In 1896 Congress passed a law which provided for the 
delivery of mail to rural areas. This service, called 
Rural Free Delivery, is a great benefit to the farmers of 
the nation. In 1913 parcel-post service went into effect. 
After the first air~ail routes were established in 1918, 
the postage on air mail was reduced to six cents an ounce 
and the service widely extended. Today air mail has become 
a common form of communication. 2/ 
Examining the selections of the two books it can be seen that they 
vary in the emphases placed on different aspects of the postal service. 
The first account gives a better picture of early postal conditions and 
also tells of Benjamin Franklin's mrk in the field, "Which was neglected 
by the second. The former gives a more picturesque and graphic account 
of the Pony Express, giving details such as names of the early riders, 
!/ McGuire and Portwood, ~ ~·, p. 444. 
~~ Ibid, pp. 624-62.5. 
2./ Ibid, p. 636. 
among them Buffalo Bill Cody. The second book gives the reader more 
information about the beginnings of carrier service, special delivery, 
postal cards, and air mail service. A combination of both accounts 
would make a better history of the postal service than either singly. 
j1 In considering the weaknesses in treatment of Topic Six on Com-
I' 
II 
I 
I 
munications, we see that in their discussion of various inventions 
pertinent to the subject they vary in their emphasis and interpretation 
of the highlights. For example, compare the discussions of the invention 
of, and influence of radio in the selections that follow. 
Not long after Marconi developed his wireless tele-
graph, American inventors began to search for a way to 
send the voice directly through space without wires. 
Withing fifteen years after the first wireless message 
a number of inventors had added to Marconi's invention 
until they had made the radio. !/ 
The radio is a natural outgrowth of the earlier 
work that was done in wireless communication. Like the 
wireless telephone it is not the invention of any one 
person. Rather it is the product of the combined efforts 
of many men who through the years studied electricity and 
the problems of communication. However, the vacuum tube, 
invented by Lee DeForest, was a great aid in making the 
radio a success. By means of the vacuum tube the elect-
rical waves can be increased many times, thus making it 
possible to send messages over great distances. ~/ 
The book from which the first selection was taken continues with 
about a half page dealing with the beginning of broadcasting by Westing-
house Electric at Pittsburgh and then discusses modern uses and the 
value of radio. The second book, on the other hand, uses a full page to 
speak of early broadcasting but fails to mention either Westinghouse or 
"};,/ Hartman, Ball, and Nevins, 2£:_ ~·, p. 473. 
~/ McGuire and Portwood, Op. ~·, p. 637. 
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Pittsburgh, but does include the Federal Communication Commission and 
Charlie McCarthy, in addition to the use and influence of radio as a 
means of bringing together the peoples of the world to better cooperation 
and understanding of one another. 
The position of the previous two books is reversed in discussing 
the invention of the wireless. The second book quoted on the previous 
page, which gave the larger amount of space to the treatment of the 
radio, devoted a paragraph of about six lines to Marconi and his in-
1/ 
vention.- But, the other book goes into considerable detail covering 
3.1 
two pages. 
In the books that were studied there is little or no mention of the 
industrial organization nor of the cultural power (except radio) of 
communications in our country's history. We take so auch for granted, 
we fail to realize the organization necessary to deliver mail to our 
doors at such regular intervals that we take note when the mailman is 
earlier or later than usual. At our finger tips we have means of com-
municating not only with most parts of our own country, but with much of 
the world. The telephone today may be classified as a necessity rather 
than a luxury. We receive daily newspapers containing accounts of events 
that occurred the same day in far distant places. Despite their ill 
treatment of the topic few authors would say that communications have 
not played a major part in the "building of the nation." 
,!/ Mcguire and Portwood, Op. ~·, p. 636. 
y Hartman, Ball, and Nevins, Op. cit., pp. 470-473. 
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"Recreation, Sport and Social Life" is the title of Topic Five 
which was the least emphasized of the topics that were recommended. 
Recreation -- the modern gigantic industry ranging from a juke box to 
a World Series baseball game. Abner Doubleday is mentioned in some 
books, and that is the only mention of baseball. Others give a line or 
two to sports as: "Football and the new game of baseball spread rapidly 
1/ 
over the nation,"- and 11Horseracing, boxing, shooting, and golf, each 
had its followers. Bicycling and rollerskating were much in favor. 
2/ 
Croquet· and tennis were ~~ular. 11- Few mention Florida vacation trips, 
Boy Scouts, Rotary Clubs,- but it is a mere listing of names as in an 
inventory. One of the better treatments of the topic gives a brief pic-
ture of social life as well as recreation and sport. 
In winter there was an endless series of receptions, balls, parties, 
dinners, and other forms of entertainment for the well-to-do. The sum-
mer was spent at Bar Harbor, or Narragansett, or Newport. For enter-
tainment there were the theater, opera, minstrel shows, football and 
baseball, croquet, bicycling, tennis, and golf. For the less well-to-do 
there was the excitement of Saturday night on Main Street, P. T. Barnum 
and 11 the greatest show on earth", the Fourth of July, church suppers and 
4/ 
11 socials11 , strawberry festivals, country dances, and the county fair.-
!/ Hartman, Ball, Nevins, Op. cit., p. 502. 
~/ McGuire and Portwood, QE.:_ cit., p. 529. 
2/ Southworth and Southworth, ££• cit., p. 292. 
~/ Hartman, Ball, and Nevins, Op. ~., pp. 502-506. 
No one of the books gives a complete account of recreation, of 
sports, or of social life in our country. Some have practically nothing, 
others develop only a few phases of the topic, and make a list of other 
parts. 
There appears to be a slight change in American history textbooks 
at the junior high school level, but it is not sufficient to be signi-
ficant. The industrial organization and cultural power of communications 
has been overlooked, and there is a very real neglect evident in the 
fields of recreation, sport, and social life, which is not in keeping 
with the trend of our daily lives, since we see shorter working hours 
building the recreation industry. Reasons for the weakness of the topics 
appear to be that authors do not consider them important and try to get 
by w.i. th skimming most of the subjects and emphasizing a few. They do 
not all agree as to which ones to emphasize. 
Junior high school American history textbooks 'Will begin to show 
the influence of the Committee's recommendations when they include chap-
ters on sectionalism, after the senior high school books have relin-
quished their monopoly of the subject. 
(Since this chapter was written, there has come to the writer's 
attention a junior high school American history textbook, one of whose 
authors was a member of the Committee on American History in Schools 
1/ 
and Colleges.- Of greatest significance as an indication of the report' 
influence is the fact that the book deals with the subject of "§ection-
1 alism. n In fact, it even uses the word "sectionalism" which can be 
1/ Howard E. Wilson and Wallace E. Lamb, American History, 
American Book Company, New York, 1947. 
found in the Index. Unit Four of the book is entitled, "Our Nation 
Becomes Stronger than Sections." Here is a book that begins to show 
the influence of the report in its development of one of the most 
important recommended topics.) 
4o 
CHAPTER FIVE 
A Democratic Nation in a World Setting 
According to the recommendations of the Committee on American 
History in Schools and Colleges, the senior high school American history 
course should "present an overview of national development, giving only 
brief review to topics emphasized a lower grade levels, and emphasizing 
1/ 
the topics listed."- (Table XIII) 
Table XIV shows that Topic 5, The International Influence and 
Responsibilit005of the United States, received greatest emphasis from 
those books published before the report and even more from those pub-
lished since the report. Furthermore, it can be seen that the topics 
ranked in the same order on the average for both groups of books. 
Whereas, Topic 4, The Second Industrial Revolution, and Topic 5 received 
increased emphasis after 1944, the other topics experienced a decrease. 
The change may very likely be due to the influence of the times in which 
the books were written. The increase in foreign relations and industrial 
affairs, perhaps, accounting for the decrease in the other topics, may 
be traced to the period of national defense, war, and of industry labor-
ing to produce machines and equipment of war. 
However, there possibly may be some significance attached to the 
data for the latest published book, two of whose authors were members 
!/ American History in Schools and Colleges, p. 79. 
TABLE XIII 
Topics to be Studied in Conjunction with the Theme: 
11A Democratic Nation in a World Setting." 2:,/ 
111. THE DEVELOPMENT OF THE AMERICAN POLITICAL SYSTEM: The growth 
of the Constitution; role of the Supreme Court; the safeguarding of 
civil liberties; civil service; government aid through land grants, 
pensions, subsidies, tariffs; political parties and critical elections; 
state-federal relations. 
2. THE GROWTH OF DEMOCRACY: Extension of the franchise; rise 
of universal public education; humanitarian and reform movements; 
changing concepts of democracy; legislation for social security; region-
al and national planning. 
3. THE GROWTH OF THE AMERICAN PEOPLE: Immigration and its control 
the composition and distribution of the population; domestic migration; 
rise of cities and metropolitan centers; improvements in health and 
sanitation; improved standards of living; population trends and their 
significance; industries and agriculture; rural life and aspirations. 
4. THE SECOND INDUSTRIAL REVOLUTION: Economic developments since 
the Civil War; technological advances; the rise of corporations; the 
organization of manufacturers and laborers; government stimulation and 
regulation of business; financial crises; third party movements. 
5. INTERNATIONAL INFLUENCE AND RESPONSIBILITIES OF THE UNITED 
STATES : Significant phases of American foreign policy since 1789; 
acquisition of overseas areas; cultural contacts of the United States 
and other nations; international trade and investment; the tariff; the 
issue of imperialism; First and Second World Wars; relations with 
Canada and Latin America. 
6. AMERICAN IDEAS AND IDEALS: The rise of American literature, 
music, science, and the fine arts, and the social institutions by which 
their products are distributed; the place of education and religion in 
American life. " 
~/ American History in Schools and Colleges, p. 79 
TABLE XIV 
Average Percentage of Senior High School Ameri~an 
History Textbooks Devoted to Each Topic. 
Topics Before After 
$. The International Influence 19.9% 23.0% 
and Responsibilities of 
the United States. 
l. The Development of the 18.2% 18.0% 
American Political System. 
4. The Second Industrial 14.3% 15.3% 
Revolution. 
3. The Growth of the 13.9% 11.7% 
American People. 
2. The Growth of Democracy. 11.9% 9.4% 
6. American Ideas and Ideals 6.0% 3.2% 
1/ 
of the Committee.- Published in 1948, the book emphasized Topics 5, 
1, 2, 3, 4, and 6 in decreasing order. (Table XVI, Column P) The book 
shows an emphasis on Topics 2, 3, and 6 greater than the average per-
centage of the other books on those topics. Also, there is less devoted 
to Topics 4 and 5. The book refers to the report of the Committee 
several times in the preface and tries to conform to its recommendations 
A fourth feature of this textbook is its inclusion of 
details recommended in American History in Schools and 
Colleges. That report suggested a minimum list of names, 
dates, events, skills, and topics for treatment in senior 
high school courses. Except for the skills, the report's 
recommendations are included in the body of History of 
United States. ~/ --
The book mentions all of the dates and events, but neglects the eight 
out of the forty-four names recommended by the Committee. In respect 
to the topics, the treatment of Topic 6 on American Ideas and Ideals 
is the most outstanding weakness. 
Fine arts are ignored by the authors of the book. There is nothing 
of painting, architecture, sculpture, of the theatre, not even the mere 
listing of names of people prominent in those fields. Music is consid-
ered, but very inadequately, when compared with some of the other text-
books. A few sample sentences will serve to show how music was treated: 
The art of blackface or Negro minstrelsy emerged in 
the early 1840's and remained the most popular form of 
musical entertainment until after the War Between the 
States. }/ 
1/ Dwight L. Dumond, Edward E. Dale, and Edgar B. Wesley, 
History~ United States, D. C. Heath and Company, Boston, 1948. 
~~ Ibid., pf). VII - VIII 
'}/ Ibid., p. 389. 
II 
I' 
TABLE XV 
Percentage of Each Book (published prior to the report) 
Devoted to Each Topic Recommended for Senior High Schools. 
Topics Books 
K L M N 0 
-
1. The Development of the 18% 23% 21% 19% 10% 
American Political 
System. 
2. The Growth of 18% 12.% 10% 8% 11% 
Democracy. 
3. The Growth of the 11% 13% 17% 10% 18% 
American People. 
4. The Second Industrial 13% 16% 18.% 15% 10% 
Revolution. 
5. The International 14% 19% 17% 24% 26% 
Influence and 
Responsibilities 
of the United States. 
6. American Ideas and 12% 5% 2% 1% 11% 
Ideals. 
II 
TABLE XVI 
Percentage of Each Book (published since the report) 
Devoted to Each Topic Recommended for Senior High School. 
Topics Books 
p Q R s T 
1. The Development of the 18% 22% 19% 12% 19% 
American Political 
System. 
2. The Growth of 15% 13% 8% 3% 8% 
Democracy. 
3. The Growth of the 14% 13% 10% 11% 10% 
American People. 
4. The Second Industrial 12% 16% 21% 12% 15% 
Revolution. 
5. The International 21% 18% 28% 23% 25% 
Influence and 
Responsibilities 
of the United States. 
6. American Ideas and 5% 5% 3% 3% 1% 
Ideals. 
II 
II 
I 
I 
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The most noted songwriter of the period 1848-1877 
was Stephen C. Foster ••••• !/ 
The War Between the States produced many ballads. 
They resembled the religious revival hymns and the 
minstrel songs but were inspired by life in the army 
camps ••••• y 
The Negro spirituals, certainly the finest of our 
American folk music, were first sung by slaves ••••• ~/ 
Many songs preserve for us the moods of the cow-
boy on the open range ••••• J/ 
Not only in the book above but in most of the other books studied 
Topic 6 is the most poorly treated subject, as has been noted earlier 
in the chapter. It is in the development of 11 the rise of American 
literature, music, science, and the fine arts" that most are weakest. y 
One book says practically nothing on that phase of the topic. Some 
books stress only one or two parts such as literature and science and 
neglect the rest, and some give a fairly complete picture of the whole 
topic. 
One of the better pictures of music presented by the books studied 
can be easily imagined on consulting the following excerpt from the 
!/ History of United States, p. 389. 
~~ Ibid, p. 390. 
}/ Ibid, p. 504. 
4/ David Saville 
Boston, 1946. 
Muzzey, ! History of Our Country, Ginn and Company, 
I 
!I 
1 
from the Index of the book.-
Music, trends in,750,795,B05; opposition to,791; use of in 
church,791-793; by Moravians,793-794; instrumental, 
793-794; appreciation of,794-795; characteristics 
of,794; use of radio in,794; composers of,795. 
Yet another book almost ignores music, except for about two sentences, 
but gives quite an inclusive account of the "rise of American literatureu 
much of which is worth quoting as a good example. 
Golden Day of American Literature. At the opening of the 
century (19th) America was dependent upon Europe for its liter-
ature; by the middle of the century, we had established a school 
of our own. In the earlier decades New York was the center of 
what literary activity existed; it was the home of Washington 
Irving, who exploited the folklore of the Hudson Valley, •••• 
another native of that state was James Fenimore Cooper, whose 
stories of Indian conflicts pleased readers on both sides or the 
Atlantic. To New York for a time came Edgar Allan Poe, the 
greatest American poet of the time, and the first American to 
master the art of the short story •••• From Massachusetts came 
William Cullen Bryant •••• 
Boston, A Literary Center. By the 'thirties, the literary 
center had passed to Boston, and here American literature ex-
perienced its golden day. Famous historians appeared, •••• George 
Bancroft •••• William Hickling Prescott •••• John Lothrop Motley •••• 
Poetry came from the pens of Henry Wadsworth Longfellow, John 
Greenleaf Whittier, Oliver Wendall Holmes, and James Russell 
Lovfell. Nathaniel Hawthorne and Hennan Mel ville •••• found outlet 
for their genius in fiction. Hawthorne's Scarlet Letter and 
Melville's Moby Dick remain today among the greatest fiction 
produced in Ameri'C'a':" 
Outstanding among the literary figures of New England were 
the Concord philosophers, Ralph Waldo Emerson and Henry David 
Thoreau. Emerson preached the value of idealism rather than 
materialism as the guiding force of life •••• Thoreau 1 s philosophy 
•••• was woven into his charming studies of the natural life of 
New England which he loved so well. ~/ 
!/ William Henry Yarbrough, Clarence Vernon Bruner, and Herbert French 
Hancos, A History of the United States for High Schools, Laidlaw Brothers, 
Chicago,-1943, p.8'84.- - --
2/ Harold Underwood Faulkner and Tyler Kepner, America Its History And 
People, Harper and Brothers, New York, pp. 561-563 - -
---------
,, •••• The trend toward romanticism was also seen in 
literature. The originality of the New England school had 
burnt itself out, and the poetry of the period was of a 
romantic, and, with a ew notable exceptions, of a trivial 
nature. The novelists turned to love and nature •••• Some 
of the best work of the Deriod was done by the 'local 
color school of fiction' ••••• Among these writers were 
Bret Harte, who wrote of the West; Lafcadio Hearn and George 
w. Cable, who pictured New Orleans; Joel Chandler Harris 
who wrote of negro life; Mary E. Wilkins Freeman, who wove 
stories about New England •••• 
However, not all American poets and novelists were 
of the romantic school. Walt Whitman, the greatest of the 
literary figures of the post-Civil War era, was a continual 
challenge to the dominant trend. More typical of the age 
•••• was Mark Twain (Samuel L. Clemens) •••• In his greatest 
books - Tom Sawyer, Huckleberry Finn, Life on the Mississippi, 
and Roughing It - he drew indelible pictUres-or American life, 
but time and again he challenged the romanticism of his age 
in such books as his Personal Recollections of Joan of Arc 
and !_ Connecticut Yankee at King Arthur's Court ••••• ~~ 
The Triumph of Realism in Literature. Nineteenth 
century romanticism reached its climax in America in 
a veritable deluge of romantic historical fiction which 
swept the nation in the early years of the new century •••• 
·Some of the best, such asS. Weir Mitchell's Hugh Wynne 
and Winston Churchill 1 s Richard Carvel and Thecr:t.srs;-
dealt with our own history •••• Fundamentally-;-riowever, his-
torical fiction was an effort to escape from the reality 
of life ••••• there were stirrings of rebellion on the part 
of youthful writers who preferred to picture contemporary 
America with a stern and uncompromising realism ••••• one 
should note Frank Norris, who wrote The Octopus, a book 
dealing with the struggle between the-farmers and the rail-
roads, and The Pit, an epic of grain speculation in the 
Chicago market; Upton Sinclair, whose novel, The Jungle, 
revealed the packing industry at its worst; ana-Jack London 
•••• However, the man who really heralded the new school of 
literacy realists was Theodore Dreiser •••• In Sinclair Lewis, 
Sherwood Anderson, James Branch Cabell, and playwright 
Eugene 0 1Neill •••• realism became the dominant note in Ameri-
can literature of the late 'twenties and early 'thirties. 
!/ Faulkner and Kepner, Op. cit., pp. 574-578. 
Poetry •••• The romantic school of the later nineteenth 
century gave way in the second decade of the twentieth to 
a realism expressed in the poetry of such men as Edwin 
Arlington Robinson, Edgar Lee Masters, Carl Sandburg, and 
Robert Frost. !/ 
One book is outstanding in respect to its treatment of the subjects 
of literature, music, science, and fine arts . It has devoted more space 
to the subjects than any of the other books that were studied. S~_mming 
through its Table of Contents brings to light the following headings 
2/ 
of parts of chapters scattered throughout the book.~ 
Literature, Science and Art Are Cultivated-
Ch. III The Colonies Grow in Population, 
Industry, and Enlightenment. 
Literature and the Arts Take Account of Events-
Science and Invention Make Strides-
Ch. X The Republic Develops a Civilization 
of Its Own. 
Democracy Sweeps into Literature-
Science flourishes in the Age of Liberty-
The Arts Bear the Stamp of the Age-
Ch. XV American Life Becomes Increasingly 
Democratic. 
Writers Survey All Phases of American Civilization-
The Theater Shows the Imprint of Prosperity-
Artists Gain More Opportunities-
Scientists and Inventors Respond to Richer Opportunities-
Ch. XXIII Great 'WealtlllAlters the Course of Democracy. 
Writers Wrestle with ~roblems of the Hour-
Playwrights Drammatize Emotions and Opinions-
Artists Join in the Expression of Opinions-
Science and Technology Widen Their Outlook-
Ch. XXXIV American Civilization Encounters a Crisis. 
!:_I Faulkner and Kepner, Op. cit., pp. 602-604. 
2/ Charles A. Beard and Mary R. Beard, The Making of American Civilizati , 
The Macmillan Company, New York, 1940 
1\ 
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The book mentions all possibilities; writers, poets, historians, 
II playwrights, actors, movies, music painters, sculptors, architects, and 
inventors. 
The most complete treatment of Topic 6 is found in the books that 
are considered to be "social histories" or which attempt to portray 
American civilization. They give more space to social problems and to 
literature, art and science than do the regular textbooks Which emphasize 
politics, economics, and military events. 
CHAPTER SIX 
Conclusions 
The chief criticism of the content of American history courses made 
by the Committee on American History in Schools and Colleges was that 
courses were often more repetitions of earlier ones, revealing poor 
organization and lack of vertical correlation. The investigation was 
made at a time when public interest and indignation had been aroused by 
the findings of the New York Times test on American history. The Commit-
tee concluded that sufficient courses in American history were being 
offered in our schools and colleges, and that the enrollment was high, 
except in colleges. The main trouble seemed to be lack of a basic 
content for the various levels of instruction. The Committee on American 
History in Schools and Colleges then proposed a recommended minimum 
content of topics, events, persons, chronology and skills that would 
serve as a foundation and common core of American history for each grade 
level throughout the nation. What had been the effect of such a vital, 
thought provoking, recommendation on American history textbooks? 
Despite the comparatively short lists of persons recommended for 
study at the secondary school level, not all textbook authors consider 
them important enough to be included in their books. Other studies 
mentioned in Chapter Two, page 11, show the tremendous need for a core 
of persons to be emphasized in study. 
52 
Most authors were in complete agreement with the list of minimum 
events for the junior and senior high schools. Possibly disagreement 
might arise if the lists were to be lengthened. 
II The discrepancies between the Committee's suggestions and the conten 
of textbooks are widest among the topics suggested for emphasis. In the 
junior high school textbooks that were studied the topics varied in 
treatment from twenty-three percent of a book devoted to the Civil War 
and territorial development to less than one percent concerned with 
recreation and communication. The subject of sectionalism has been al-
most completely ignored at the junior high level, and has been very well 
developed at the senior high level. A rare junior high school American 
history textbook that deals with sectionalism is perhaps influenced by 
the suggestions of American History in Schools and Colleges, since one 
-- - 1/ 
of its authors, Howard E. Wilson, was a member of the Committee.-
At the senior high school level, foreign affairs and industry re-
ceived more stress in later books than in the books published prior to 
the report; probably because of the world situation more than any pos-
sible effect of the report. The topic, "American Ideas and Ideals" was 
neglected most. Few books other than "social histories" devote any space 
to American literature, music, science, education, religion, and fine 
arts. Tables XV and XVI show no changes in the treatment of topics that 
could be attributed to the report of the Committee on American History 
in Schools and Colleges. They do, however, indicate some phases in the 
history of our American civilization that have been neglected. 
[7 Howard E. Wilson and Wallace Lamb, American History, 
~erican Book Company, New York, 1947. 
Possible reasons for the lack of effect of the Report of the Com-
mittee on American History in Schools and Colleges on textbook authors 
are: first, there is disagreement with the recommended minimum content, 
and second, the reports of national committees are no longer considered 
as authoritative as they once were. 
Some authors doubt .that there is need to teach American history at 
three distinct levels. In writing for the Seventeenth Yearbook of the 
National Council for the Social Studies, Miss Mary G. Kelty states that 
although present practice is to repeat American history content from 
middle grades to junior high school to senior high school, it does not 
necessarily "follow that the present practice is the best practice, or is 
1/ 
even good practice. Possibly two repetitions are better than three."-
Another writer says that "the desirability of having two distinct cover-
ings of the story of America, in the middle grades and again in the 
junior high school, has been ques~oned and needs to be further studied 
in comparison with other ways of dividing responsibility between the 
2/ 
two levels."-
Also, the writers feel that the courses should not be divided mech-
anically by historical periods but should be arranged so that topics 
follow in sequence and in accordance with the interests, capacities, and 
1/ Mary G. Kelty, 11The Middle Grade Program Articulation with the 
Upper Grades," Chapter XVII in Richard E. Thursfield, editor1 The Study:~ 
and Teaching of American History, Seventeenth Yearbook of the National 
COUncil for the Social Studies, 1946, p. 212. 
2/ George w. Hodgkins, nArticulation Between the Junior and the Senior 
High School," Chapter XVIII, The Study~ Teaching ~American History, 
1946, p. 255. 
y 
growth of the children. 
Modern trends in curriculum building, and organization of courses 
indicate that usually programs are carried out with the active participa-
tion and cooperation of the classroom teachers of local systems. One 
writer says quite bluntly that the 11 day when reports of national com-
mittees are delivered or received as authoritative and binding state-
2/ 
ments is past. 11-
Despite the little effect on content of textbooks at the secondary 
level, the report must have aroused interest since it was reprinted in 
April and June, 1944. 
3/ 
Also, textbook authors refer to it in the preface 
of their books.- Mastery tests based on the recommended content for 
4/ 
the different levels of instruction are available, too.-
However, a study of standardized tests in American history for all 
grade levels revealed that only two of those studied covered more than 
5/ 
half of the dates and persons recommended for any grade level.- The 
Renfrow American History Test, I, Forms A and B (Grades 5, 6, 7) covered 
51.6% of the persons and dates recommended, and the Denny Nelson American 
History Test Forms A and B for Seventh and Eighth Grades, covered 67.7% 
!/ Hodgkins, QE• ~., P. 255 and Kelty, Op. cit., pp 213,214. 
2/ Alice Vi. Spieseke, "Current Trends in the Selection and Organization 
of Content, II Chapter IV' The Study~ Teaching of American History, p.63 
11 Dumond, Dale, and Wesley, History of United States, p. VII-VIII. 
4/ Edgar B· Wesley and G. L. Anderson, Mastery Tests in American 
History, The Macmillan Company, New York, 1944. 
5/ J. Parks, "Analysis of Standardized American History Tests," 
Social Studies, XXXV, October, 1944, pp. 267-269. 
of the persons and dates. Since the study was made in 1944 after the 
publication of American History ~ Schools ~ Colleges, a new study 
of more recent tests might well be made. 
To complement the work of this study it is suggested that middle 
grade American history books be examined for any effects of the recom-
mendations of the Committee. It is suggested, also, that there is an 
opportunity for further research of courses of study from various regions 
of our country, and even of the number of teache·rs who have come into 
contact with the report and to what extent they have been guided by the 
report. A topic of wider scope, of which this study might be. a part, 
is the effect of national educational committees on the profession of 
education. 
The omissions and lack of emphases that have been indicated in this 
research paper show the need for a basic core of American history. The 
report, American History ~ Schools and Colleges, recommended basic con-
tent for all grades, but in the more than five years of its existence 
it seems to have had very little effect on the content of secondary 
school American history textbooks. 
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APPENDIX 
List of Books Studied 
I. Books published before 1944 for junior high schools: 
A. Casner, Mabel B., and Gabriel, Ralph H., The Story of American 
Democracy, Harcourt Brace and Company, New York, 1942. 
B. Coleman, Charles H., and Wesley, Edgar B., America's Road to Now, 
D. c. Heath and Company, Boston, 1939. ----
C. Freeland, George Earl, and Adams, James Truslow, America's Progress 
in Civilization, Charles Scribner's Sons, New York, 1942. 
D. Southworth, Gertrude and Southworth, John, American History, 
Iroquois Publishing Company, Syracuse, 1940. 
E. West, Ruth and West, Willis Mason, The Story of Our Country, Allyn 
and Bacon, Boston, 1942. -- -- --
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